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1. Introduction 
 

1.1 The young people that attend Aspen 2 SRP have learning difficulties which are complex in 

nature.  Our goal is to ensure that all learning opportunities are maximised, students feel safe, 

are able to develop into well round young adults with a wide variety of experiences and achieve 

the greatest levels of interdependence and independence possible. This behaviour and 

physical interventions policy provides a consistent approach to be delivered by all staff. 

Enabling staff to encourage and support students to adopt socially appropriate behaviour which 

will, in turn, enable them to participate in their community.  

1.2 Students who display challenging behaviour need appropriate support to allow them the 

greatest opportunities to manage their behaviour and become fully integrated and well-rounded 

members of their communities. As such, when a student has been identified as needing 

support with challenging behaviour (this would usually be triggered after a repeat of a 

challenging behaviour or information received on history from previous school/parents) the 

class teacher will draw up an Individual support plan or ISP for that student. The ISP will detail 

the behaviours and responses to that behaviour. This plan will be agreed with parents/carers, 

class staff, school leadership and any other invested party. When in place the plan will be 

followed by all staff and reviewed and updated regularly, with changes and actions highlighted. 

See appendix for example of ISP. The ISP is also reviewed at the annual review.  

1.3 Staff will set high expectations for themselves and all students, whist at the same time valuing 

and prompting each student’s individuality and rights as an individual. All students will be 

treated with the same respect and dignity regardless of the degree of learning difficulties or 

behavioural challenge.  

1.4 Successful positive management of behaviour is dependent on the philosophy and ethos of the 

school. Positive behaviour should be constantly, appropriately and consistently reinforced. It is 

also imperative that all staff are aware that their own behaviour and attitudes often have a high 

level of influence on our students. Therefore it is necessary for us to continually evaluate our 

own behaviour and attitudes.   

1.5 Individual Class teachers will ensure that all behaviour incidents/intervention that take place in 

their class are recorded. Where injuries have occurred to either student, student or staff then an 

accident form must also be completed. Staff involved in the behaviour incident will need to 

complete a behaviour incident log on SIMS as well as a serious behaviour incident paper log 

where physical intervention has been used. 

1.6 This behaviour policy will be continually updated as new legislation or behavioural approaches 

are introduced.  

1.7 This policy is supplementary to the Dover Christ Church Academy Behaviour policy and should 

be read in conjunction with that policy as well as all other school polices. Particular note also 

needs to be made of the safeguarding policy and health and safety policy.  

1.8 The organisation and management of behaviour is underpinned by a whole school approach to 

the behaviour of students with an emphasis on rewarding good behaviour and achievement, 

rather than punishing inappropriate behaviour.  

1.9 The role of trustees, parents/carers and main school colleagues is integral to the success of the 

behaviour management policy. Trustees will receive regular reporting on behaviour within the 

academy and will act as a ‘critical friend’.  

1.10 Staff recognise the need to be proactive i.e. foreseeing possible behavioural difficulties before 

they occur, rather than adopting a reactive approach i.e. coping with the challenges as they 

arise.   
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2 Aims 
 

2.1 This behaviour and physical intervention policy aims: 
 

 To provide a consistent approach to behaviour management 

 Define what we consider to be unacceptable behaviour 

 Outline how students are expected to behave 

 Summarise the roles and responsibilities of different people in the school community with 
regards to behaviour management 

 Outline our system of rewards and sanctions 
 

2.2 This will:  
 

 Create a climate where learning can flourish 

 Protect basic rights of safety, learning and respect 

 Set clear boundaries in which young people can feel successful and achieve 

 Teach students about socially appropriate and acceptable choices.  
 

3 Legislation and Statutory Requirements 
 
3.1 This policy is based on advice from the Department for Education (DfE) on:  

 

 Behaviour and discipline in schools (2016)  

 Searching, screening and confiscation at school (2018)  

 The Equality Act 2010  

 Use of reasonable force in schools (2013)  

 Supporting students with medical conditions at school (2014)  
 

It is also based on the special educational needs and disability (SEND) code of practice (2015) 
 

4 Rewards 
 

4.1 Where possible Aspen 2 seeks to integrate with the main academy, Dover Christ Church 
Academy. Students are assigned houses based on the main academy approach and at certain 
times of the year compete in competitions earning rewards under the house system.  

4.2 Students also represent Aspen 2 within the main school student leadership structure.  
4.3 Aspen 2 staff will take an appropriately differentiated and individualised response to the Main 

academy Green, Amber, Red and Red+ system actively seeking to reward students learning and 
praise good conduct in line with the Aspen 2 points system. The main academy policy shall be 
used as a guide to what constitutes Green, Amber, Red and Red+, whilst recognising the need 
to adapt some areas for individual student needs.  Members of main school SLT and ELT visit 
frequently to ‘check in’ and offer support both with behaviour management and recognising 
positive behaviour. 

4.4 Aspen 2 has a reward system based on accumulating points. This system is adapted at individual 
student level to enable each student to understand and access the reward system. In brief, 
students can earn up to 4 points for a lesson, divided into 2 for behaviour and 2 for learning. In 
addition to this students can earn bonus points. Bonus points can be earned in class for 
behaviour and learning. When related to learning it is considered ‘wow work’ and the work is 
shown to a member of SLT who sends a post card home. Students can also earn bonus points 
for conduct around the academy.  

4.5 The emphasis on the rewards system is earning points. Points can occasionally be deducted for 
poor behaviour around the academy. But in lessons focus should be on earning points. 

4.6 Where possible students will always be given the opportunity to self-correct behaviours and earn 
additional points to make up for any not earnt or lost.  

4.7 Points accumulate over a week. On a Friday students attend a reward assembly and receive a 
sticker: bronze, silver or gold; related to how many points they have achieved. It is possible to 
achieve 100 points without any bonus points across the week and it is anticipated that many 
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students will achieve this. The benchmark for Gold has been set in line with high expectations 
at over 103 points. Silver is awarded for over 80, but less than 103. Bronze is awarded for less 
than 80, but over 60. It is anticipated that students will always achieve at least a bronze. Where 
students are not achieving a bronze, this needs careful discussion with a member of SLT as to 
whether to award a bronze sticker or not. On rare occasions it may be deemed appropriate.  

4.8 At the end of each week students will receive a reward in class depending on the colour of sticker 
they have earnt. This reward is individualised to each class. Class teachers discuss the rewards 
periodically to ensure they are fair and consistently applied.  

4.9 In the case of student absence the routine would be to apply 2 points instead of 4 for each 
lesson. However, if the absence is directly related to health conditions etc that are part of their 
EHCP then 4 points will be awarded.  

4.10 The reward system and its application by staff will seek to positively reward and reinforce positive 
attitude and behaviour.  

4.11 The reward system will be applied with equity. This means that what relates to earning a point 
or not will be individualised to each and every child. This will enable staff to set high expectations 
as well as encourage learners to behave. If a student is having a particularly difficult time it may 
seem like it is very easy for them to earn points, but this balances with the ease at which they 
may lose them or struggle to earn them at other times.  

4.12 Each week, each class teacher has the opportunity to reward a student with a ‘student of the 
week’ certificate. It is expected that the norm would be that every class nominates one student 
each week. On some occasions they will nominate more than one and on rare occasions they 
will not nominate. Students of the week should be able to demonstrate a consistently good week. 
It should be expected that most students will get close to this each week, but it is not an expected 
right for each class to receive this certificate, nor should this certificate be shared round equally 
to make sure everyone is included. It should recognise outstanding performance for that 
individual across the week.  

4.13 If students earn enough gold certificates in a term, usually defined by earning gold for every 
week of the term minus 1 or 2 depending on the length of the term, they receive a platinum 
certificate and a monetary voucher as reward for their efforts.  

 

5 Sanctions 
 

A sanction is an agreed constructive approach to dealing with a behaviour problem or incident. It 
is recognised that even occasional inappropriate behaviour may still need sanctions.  
 

5.1 Students or students that have behaviour programmes will have agreed sanctions, clearly 
outlining the approach required and by whom it should be carried out. This will ensure consistency 
at all times. Sanctions will not be carried out by people not employed by the school e.g. 
volunteers.  

5.2 Sanctions need to be clear and brief. 
5.3 Sanctions should ideally take place immediately. (Unless a student is able to understand the 

relevance of sanctions not taking place until a period of time has elapsed.)  
5.4 It is important when applying sanctions to ensure that the students’ self-esteem is not diminished 

and that it is the behaviour that is being condemned and not its perpetrator i.e. if a student has 
hit someone else then label the behaviour – hitting is naughty / unkind. Do not label the child as 
being naughty. REMEMBER – What they do is not who they are!  

5.5 In this light it is important to remember that discussing the student / students behaviour with 
peers/other staff may be done constructively but if not undertaken thoughtfully may result in a 
loss of dignity to the student.  

5.6 The responses and behaviour of staff when applying sanctions should be examined as closely 
as that of the student/student.  

5.7 A constructive approach is adopted with respect to the application of sanctions making a clear 
distinction between minor and the more serious misdemeanours.  

5.8 Minor misdemeanours would for example include such behaviours as shouting in class, shoving 
in queues, and being cheeky or giving backchat. Major misdemeanours would feature such 
behaviours as fighting, vandalism, bullying, open disobedience and assaulting members of staff 
/ students.  
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5.9 Major misdemeanours need to be set down and discussed at various levels and the following 
procedure should then be initiated and worked through. 

5.10 Before applying sanctions the student should be given a choice – e.g. “if you continue to sit on 
the floor you are choosing to lose your playtime”  

5.11 When applying sanctions staff should treat the student as an individual and consider their needs 
and understanding. Sanctions should promote positive behaviour. 

5.12 Where possible sanctions will be natural consequences. For example: If you are not showing me 
you can be safe in school, I cannot trust you to be safe on the trip in an hour. Or: If you don’t 
complete your work now, you will have to complete it at break. Rather than: If you don’t do your 
work you can’t have your favourite toy. Or If you’re not safe today (Monday), you can’t go 
swimming on Friday. 

5.13 AGREED SANCTIONS:  

 Remind of expectations – drawing to the student’s attention the inappropriate behaviour and 
use of signing/symbol if appropriate and reminding of appropriate behaviours and 
expectation. 

 Restitution - putting things to right "Now clean up the mess you have made - thank you". 
(Careful consideration should be given to the student’s ability to understand restitution and 
this should not be used if the student is not ready to move on. Restitution and can be 
effective, but if used at the wrong time can remind students of poor behaviour choices and 
lead to a reoccurrence of negative behaviour.) 

 Reparation - undertaking a task that is relevant to the situation as a compensation for the 
misbehaviour. (See above) 

 Restricted - being kept in or not allowed out without supervision. Loss of privileges in own 
time.  

 Over-correction - correcting the consequence of the behaviour or disruption to a better than 
normal state - "Not only do you have to clean up the mess you have made but you will now 
have to tidy up the classroom for the remainder of the week". (Staff need to ensure that the 
student understands this in terms of contributing to a successful environment) 

 Time out - the removal or non-presentation of reinforcement, isolation from class or object; 
Withdrawing or withholding favourite objects or activities; Use of chair in the corner away 
from the remainder of the class. These techniques should be used sparingly and a calm 
return to the normal situation always effected. A period of time is agreed for an appropriate 
misdemeanour, but should not be excessive i.e. for the major part of a lesson.  

 Repetition - repeating work when the standard presented upon completion is not acceptable 
to the teacher/teaching assistant. This must be based on the known standard achievable by 
the student and not what the staff member feels should be achieved.  

 Apologising to any other person involved. Some prompting/use of signing may be required. 
(The apology may be given at a later time – but it is important to recognise that for some 
students insistence on apologising can prolong the behaviour) 

 Referring the child to an authority figure, e.g. Leader, deputy or Principal may be used if other 
stages and procedures have been followed.  

5.14 FORBIDDEN SANCTIONS. The following sanctions are expressly forbidden whatever the 
circumstances:  

 Corporal punishment i.e. smacking or any other physical punishment  

 Deprivation – i.e. of food, drink.  

 Mechanical Restraint – i.e. the use of equipment to restrain or limit the movement of students. 
(If a student is required to be placed in equipment or a mobility device then it is necessary to 
ensure that the appropriate use of this equipment is identified in their ‘Educational, Health 
Care Plan.’)  

 The locking of a student/student in a room.  

 Holding the student/student up to ridicule through enforced wearing of either inappropriate 
or distinctive clothing  

 The raising of voices – unless the student or others are in danger. 
5.15 Sanctions are likely to be most effective: 

 When they are planned and not administered ad hoc  

 When they are not administered as a whole group punishment  
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 When the student or student is clear about the precise behaviour they are being sanctioned 
for.  

 

6 Physical Intervention 
 

6.1 The Aspen 2 Policy is underpinned by and implements national advice, guidance and strategies 
on the use of minimal force and the reduction in restrictive practices: 
- Department For Education / Department Of Health (2019) guidance “Reducing the Need for 
Restraint and Restrictive Intervention Children and Young People with Learning Disabilities, 
Autistic Spectrum Disorder and Mental Health Difficulties in health and social care services and 
special education settings.”  
- DFE (2019) “Keeping Children Safe in Education Statutory guidance for schools and colleges: 
Part 2 The Management of Safeguarding, Use of ‘Reasonable Force’ in schools and colleges 
(p.29)  
- DFE (2013) “Use of reasonable force: advice for Head Teachers, schools and governing 
bodies” 
- BILD (2014) “Code of Practice for minimising the use of restrictive physical interventions: 
planning, developing and delivering training (Fourth Edition)  

6.2 If physical intervention (PI) is required as part of a behaviour support plan then it must be 
authorised by the parents and the leader of Aspen 2. PI is only used as a last resort – the 
acronym ‘TINA’ should be remembered – there is no other alternative. 

6.3 There may be occasions where physical intervention is necessary even though a young person 
might not have a behaviour plan. This may be the result of some unexpected behaviour. When 
a student’s behaviour is such that physical intervention will be the only way to ensure 
everyone’s safety and continue to provide education then this is permitted.  

6.4 Staff will be trained in the use of PROACT-SCIPr-UK® (Strategies for Crisis Interventions and 
Preventions). This approach is supported by Kent County Council and will be used exclusively 
unless otherwise agreed following full consultation with all relevant parties. New Staff will 
receive PROACT-SCIPr-UK® training as part of their induction and all staff will attend yearly 
refresher training.  

6.5  Key aspects of the training are:  

 Clear and unequivocal emphasis on the rights of children to be kept safe at all times. 

 Physical interventions should only be used when all alternative positive approaches have 
been tried and the situation is potentially dangerous for children and staff. 

 Staff need to keep themselves safe at all times.  

 Past experiences of children will affect the way they respond to physical interventions. 
Those with a history of physical or sexual abuse will often have painful and disturbing 
memories triggered by such interventions.  

 Children with the above experiences could also experience adverse reactions to witnessing 
physical interventions.  

 All actions must be conducted in the context of the school’s policy.  

 Staff have a right to be trained in the use of physical interventions.  

 Clear and accurate records of the antecedents, behaviour and consequences must be 
maintained.  

 Positive approaches and appropriate physical interventions should be detailed in student’s 
Individual Behaviour Support Plan.  

6.6 Physical interventions should only be used when all other strategies have been tried and found 
to be unsuccessful. In the first instance staff should always try to plan for an individual’s needs 
by:  

 considering changing the environment  

 providing a range of physical activity  

 offering an alternative curriculum  

 providing sensory input  offering individual communication systems  
6.7 When trying to diffuse a potentially difficult situation staff should:  

 be implementing individual calming techniques e.g. distraction, singing, food  

 appropriate use of voice in terms of pace, volume and tone  
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 adjustment of body position to ensure minimum threat to the young person and maximum 
safety  

 staff generally adopting a sideways stance  

 using facial expression and eye contact in a positive and calming manner  

 making clear the expectations of all concerned  

 seeking help from other staff to diffuse the situation, offer support and act as a witness.  
6.8 The Principal authorises members of staff to use reasonable force to support students if they 

are:  

 Committing a criminal offence (or for children under the age of criminal responsibility, 
behaving in a way which would be an offence if they were older) 

 Injuring themselves or others  

 Causing damage to property (including their own)  

 Engaging in behaviour prejudicial to maintaining good order and discipline at the school. 
(e.g. running out or away from supervision, disrupting and preventing teaching taking 
place) The authorisation applies on school premises and when a staff member has lawful 
control of the child or young person concerned elsewhere. This authorisation includes 
teachers, teaching assistants, lunchtime supervisors, administration staff, technicians and 
the site team, as well as all other PROACTSCIPr-UK® trained members of staff. However, 
non- inclusion on this list does not mean that an adult is necessarily barred from using 
physical intervention. If the Principal has placed an adult in charge of students or students 
then that adult will be entitled to use physical intervention if necessary and as a last resort. 
Staff should not be expected to put themselves in danger and if necessary it might be 
expedient to remove other students and themselves from risky situations. We do however 
value staff’s efforts to rectify what can be very difficult situations and in which they exercise 
their duty of care for the students.  

6.9 When physical intervention is used two relevant considerations should be taken into account 
“The use of force can be regarded as “reasonable” only if all the particular circumstances 
warrant it – otherwise it is unlawful; therefore physical force should not be used to prevent trivial 
misdemeanours “The degree of force used must be in proportion to the circumstances of the 
incident and the seriousness of the behaviour (or the consequences it is intended to prevent. 
(SECTION 93 Education & Inspection Act 2006)  

6.10 The definition of restraint is the use of force to compel a student or student to comply with the 
aim of the staff member. The level of force required to make an intervention that falls within the 
remit of this policy is difficult to formalise. It is essentially a judgement that relates to the action 
of the student or student, their characteristics and the action of the staff member. The intention 
is that the recording and monitoring procedures will ensure that these judgements are agreed 
and acknowledged as appropriate to the circumstances.  
Escorting – accompanying for protection or guidance. This only should be considered as 
restraint when the level of compliance and degree of physical force are so great that the student 
is overpowered in order to be escorted.  
Holding –to assert authoritatively. This should only be considered as restraint when the level of 
compliance and degree of force are so great that the student is overpowered and had no choice 
but to remain in the hold.  
Restraint – The application of force with the intention of overpowering the young person to 
prevent them from harming themselves or others or damaging property.  

6.11 The minimum force necessary should only be used and it should never be used as a form of 
punishment.  

6.12 Physical intervention can also take a number of forms e.g.  

 physically stepping in between students  

 standing in the way of students  

 holding, pushing or pulling e.g. pushing/pulling someone out of the way of a vehicle  

 leading a student or student away from an incident  
6.13  Any more restrictive holds should only be used following training in PROACT-SCIPr-UK® 

methods. All staff will be trained in PROACT-SCIPr-UK® methods and will receive regular 
yearly updates.  

6.14  Any physical intervention required on a regular basis used within the context of PROACTSCIPr-
UK® will be clearly set out and agreed with the Individual Support Plan.  
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6.15  No person is expected to put themselves at risk by intervening to support a student or student, 
however, the safety of the student/student and of other students/students is paramount. Staff 
may experience physical injury – it is accepted that staff may need time and support to recover. 
Support may be offered by team members or the Senior Leadership Team  

6.16  The Governors and Senior Leadership Team of the school will support the actions of staff in the 
use of physical intervention provided that they have been conducted in the context of this policy 
and the methods drawn from PROACT-SCIPr-UK®.  

6.17  When intervention is necessary the following factors are important:  

 Other techniques have been used first  

 Intervention is the final resort  

 Only use the minimum intervention necessary  

 Only intervene for the minimum length of time necessary 

 Only agreed PROACT-SCIPr-UK® procedures to be used by trained staff  

 The incident and intervention must be recorded as soon as possible i.e. within 24hours or 
the same working day  

 Parents / carers must be informed by the class teacher on the same day whenever an 
intervention has been used.  

6.18  Great care is to be applied when equipment is used that may restrict the movement of students 
and the school has adopted the following guidance from the Department For Education / 
Department Of Health (November 2017) consultation document - “Mechanical restraint involves 
use of a device to prevent, restrict, or subdue movement of a person’s body with the aim of 
controlling their behaviour. Mechanical restraint should not be a first response to managing 
challenging behaviour but may be used to manage extreme violence directed towards others or 
to limit self-injurious behaviour of extremely high frequency and intensity. This contingency is 
most notably encountered with small numbers of children who have severe cognitive 
impairments, where devices such as arm splints or cushioned helmets may be required to 
safeguard them from the consequences of their behaviour. Devices must be put in place by 
people with relevant qualifications, skill and experience. Wherever mechanical restraint is used 
as a planned contingency it must be identified within a support plan which aims to create 
circumstances where continued use of mechanical restraint will no longer be required.”  

6.19  Staff should be aware of the use of lap-belts and trays to keep a child seated. If this is a piece 
of equipment which has been identified by a therapist then it should be agreed by a 
multidisciplinary team then this should be recorded in a child’s Health Care Plan. We should not 
be using any form of mechanical device as a restraint method.  

6.20  Some classes have doors which are opened by high switches/locks. These are there to ensure 
the safety of students. There will be no occasions in school where a child is left unsupervised 
within a room which has a high switch/lock. Adults will always be around to let a child out if they 
make a request or in case of danger.  

6.21  At times it may be necessary for staff to undertake a ‘dynamic risk assessment’. This involves 
fluid environments, where individual staff may need to make quick mental assessments and 
actively manage risks. This may be the result of a new behaviour being displayed or behaviours 
being displayed which puts the young person or others in danger. Doing a dynamic risk 
assessment enables staff to continuously evaluate the implications of changing conditions or 
situations. 

 

7 Staff Support 
 
7.1  Most staff at some time in their careers will be challenged by student behaviour and be unable 

to make an appropriate response.  
7.2  At this school the management of problem behaviour is regarded as being corporate 

responsibility and not the sole responsibility of the member of staff dealing directly with the 
student.  

7.3  The ethos of the school is such that all staff can discuss with colleagues concerns they have 
about individual children and obtain support and guidance.  

7.4  A team approach is adopted and maintained. Opportunities exist to discuss problems at class 
team and whole team levels.  
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7.5  As soon as possible after the use of physical intervention, the members(s) of staff involved 
should seek to be de-briefed by a member of SLT (that was not involved in the incident), to 
allow for reflection upon the event and a facilitated discussion re. the warning signs of an 
impending incident, whether any previously agreed behaviour plans were followed, what de-
escalation strategies were used and how effective they were, and what  
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Appendix 1 – ISP pro forma 
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Appendix 2 – Serious behaviour incident recording sheet 
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Appendix 3 – Organisation and Delivery  

 

1. Aspen 2 aims to provide a positive climate with high expectations of all students in respect to personal 

achievement, the curriculum and behaviour. Staff recognise the association between high expectations, 

quality of teaching and good behaviour. The following strategies and entitlements support the school’s ethos. 

It may be necessary for some children to be taught behaviours which are the pre-requisites to successful 

learning. The teaching of behaviours for learning may be the focus of lessons whilst a subject area or theme 

may be the vehicle for the teaching of these key life skills.  

2. Staff should offer consistent communication when carrying out behaviour management, paying attention to 

both body language and speech. Staff will consider recording on individual support plans specific scripts to be 

used to support specific students or specific things not to say. Staff should not only be consistent in their own 

communication, but there should be consistency between all staff.  

3. Students and students need to be aware of both school rules (See appendix) and class rules and 

understand acceptable standards of behaviour. When referring to school rules remember to use the positive 

rather than the negative e.g. instead of “stop running down the corridor” say “I need you to do good walking”.  

4. It is necessary to adopt a team approach when dealing with behaviour, class teams need to ensure that 

there is continuity and that specific handling techniques are monitored as necessary. Class teams via the 

class teacher may use morning briefings to keep the whole team up to date with consistent approaches. 

5. It is important to remember to SUPPORT rather than CONTROL.  

6. Students should be given the opportunity to discuss behavioural issues and participate in problem solving 

and resolution. This includes allowing and enabling students to express themselves appropriately. 

Opportunities are given through activities such as role play and through the PSHE curriculum to recognise and 

practice positive behaviours, developing understanding, empathy, trust and support. Following all behavioural 

incidents, students should have the opportunity to reflect upon what happened. They should be supported as 

appropriate to be able to engage in the process, through for example, the use of simplified language, visual 

imagery or alternative and augmentative communication.  

7. Good classroom practice supports and promotes good behaviour. Targets should be clearly communicated 

to students and students and at the start of each lesson the teacher will inform them what they are going to do 

within that particular session and what they are expected to achieve. Teachers and Teaching Assistants 

ensure that through differentiated planning that targets are realistic.  

8. Classroom management is also integral to behaviour management. It is important that classrooms are calm, 

have well established routines and class rules. There should be sufficient resources and equipment to ensure 

that the learning environment is stimulating. Class groupings and the management of individuals within groups 

is also an important factor to consider.  

9. The curriculum should be interesting, varied, exciting, relevant and fun. Activities should be changed 

regularly to prevent boredom. Variety can increase attention and motivation. A range of teaching strategies 

should be employed to ensure that the preferred learning styles of all students are met. There should always 

be equal opportunities.  

10. Staff need to be confident and demonstrate sincerity when implementing behaviour programmes, as 

students and students may play on any staff insecurities.  

11. At Aspen 2 we use a system of positive rewards and incentives rather than relying on negative sanctions, 

see rewards section. Staff can often avoid confrontational situations by getting to know and understand 

individuals and their worries.  

12. It is important to remember that all new strategies will take time to work and will frequently initially result in 

an escalation of behaviours. Students also require time to understand information and instructions and to 

respond. An important skill for staff to adopt is one of listening.  



 

16 

13. All staff should provide a good example to the students within the school. Sarcasm, belittling of students is 

not acceptable. Staff should not shout or raise their voices unless the student or others are in danger. 

14. Strategies which can be used to support good behaviour management include:  

 Use of role models  

 Setting clear expectations  

 Using peer pressure/modelling  

 Establishing clear boundaries  

 Involving the student in a discussion about their behaviour and the consequences 

 Consistency of approach adopted by staff  

15. Therapies have an important role to play in supporting students in managing their behaviour. As such, 

Aspen 2 has access to a music therapist, speech and language therapist and counsellors that are routinely in 

school and students can be referred to their service within school. Aspen 2 is also able to refer students to 

outside agencies such as social services, early help and CYPMHS in order to access further support and 

therapies for students and their families.  
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Appendix 4 - Day to day management 
 

1. Rewards. See rewards section 4 for understanding of the rewards system. The use of rewards to motivate 

students and students is very effective in motivating and promoting good behaviour. Positive behaviour will be 

encouraged at all times. Examples of rewards which may be used alongside the rewards system are: 

 Verbal Praise and encouragement 

 Gesture  

 Smiling 

 Privileges  

 Choosing a favourite activity  

 Showing good work in assembly 

 Celebrating with the whole class 

 Taking work to another class  

 Going to the member of SLT 

 Note / certificate sent to parent/carer.  

 Claps/cheers/hugs (as appropriate to the student’s developmental needs) hand-shake.  

 Displays of work  

 

2. All rewards should be within agreed school guidelines.  

3. Once given rewards should not be taken away – if a student makes a poor choice after receiving a reward 

then apply a sanction.  

4. Rewards are most effective when:  

 They are an integral aspect of teacher planning and classroom management 

 Students see they are related to acceptable behaviour  

 They are immediately available  

 They are appropriate to the age of the student  

 The individual is clearly told why they are being praised or rewarded.  

 

5. General expectations of good behaviour are promoted at all times. It is accepted that students and students 

may need reminding of expectations at times throughout the school day. This can be done by using tone of 

voice (NOT SHOUTING), and facial expression.  

6. When issues arise it is important to: 

  Separate the behaviour from the person and respond to the problem by making it clear that the 

behaviour is disapproved of whilst the person is still valued.  

 Seek creative solutions  

 Reflect on behaviours, giving consideration for creating or reviewing an ISP 

 Identify where changes can be made so that further recurrences of the undesired behaviour can be 

reduced.  

 Recognise and respond to the fact that some staff may be more effective when dealing with a 

particular student.  

7.  When solving behaviour problems it is useful to work through the following stages remembering that it is 

the responsibility of the class team to try and resolve problems first.  

 

 
General class 

management 
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Class team discussions, 

led by class teacher 

If behaviour continues, class team led 

by class teacher creates an Individual 

Support Plan (ISP), which is agreed with 

SLT, parents and other invested parties 

Plan disseminated to all staff 

Regular review an 

evaluation of ISP, incident 

logs and debriefs 

Discussions with SLT and 

seek external support if 

appropriate 
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Appendix 5 - Prevention checklist 

1.  Physical interventions are only employed after other, less intrusive, methods e.g. de-escalation strategies 

have been fully explored and found wanting. Prevention of challenging behaviours through alternative 

methods should reduce the extent to which physical interventions are employed.  

2. Prevention checklist (BILD 1996) 

1. Analyse environmental and personal setting conditions.  

2. Reduce exposure to situations where personal and setting conditions occur together.  

3. Identify triggers for aggression and violence.  

4. Avoid the presentation of triggers at critical periods.  

5. Adapt the environment to minimise the likelihood of serious harm.  

6. Develop behaviours that lead to positive behaviours.  

7. Consider personal triggers such as hunger, thirst pain and Environmental factors such as heat, cold 

and noise.  

3. Physical interventions are not seen as a discrete self-contained package, but a graduated response to 

minimise conflict/anxiety and avoid confrontation. Physical interventions are only employed when other less 

intrusive approaches have been fully explored. Physical interventions are always combined with other 

strategies designed to support the development of more appropriate behaviours (BILD 1996).  

4. At the school there are a wide variety of incidents in which physical interventions may be appropriate or 

necessary to support, calm, escort or “restrain” a child.  

5. Supportive physical contact 

 1) Touch Support 2) Escort holds  

At the school, many children require gentle touch/contact throughout their school day. During these times 

PROACT-SCIPr-UK® principles and techniques will be implemented to ensure safe handling at all times:  

 to encourage them to move from A to B  

 to remain seated or within close proximity of adults  

 to encourage gentle physical contact of others and demonstrate appropriate gentle handling 

 to support children with mobility difficulties  

 to assess the level of physical stress, anxiety in children  

 to place adults in safe physical position to monitor possible escalation in challenging behaviours. 

Children who experience difficulties with physical contact and touch will not be held using supportive 

physical contact. Close proximity and modelling of these techniques may be appropriate.  

6. PROACT SCIPrUK® Physical Interventions The following interventions may be used:  

 Assertive Commands  

 Touch support  

 Protective Stance 1 & 2  

 One Person Escort  

 One Person Escort with touch support  

 Front Arm Catch  

 Front Approach Prevention  

 Front Hair Pull Stabilisation and release / with assistance  

 Back Hair stabilisation and release/with assistance  

 Front Choke Windmill Release  

 Back Choke Windmill Release  

 

7. Physical interventions listed above may be “appropriate/necessary” for a variety of reasons.  



 

20 

1. There is an imminent risk to self:  

 a child is absconding at of risk outside school environment  

 self-injurious behaviour, e.g. head banging, self-biting, excessive masturbation, self-scratching, 

eye poking etc.  

 behaving in a self-destructive fashion e.g. climbing on an unsafe area or in an unsafe manner  

 eating dangerous materials e.g. plastic bags. 

 2. There is an imminent risk to others (staff or student): 

 biting  

 hair pulling  

 smacking  

 kicking  

 inappropriate touch e.g. strangling rather than hugging  

 punching  

 scratching  

 throwing “missiles” e.g. cups, plates, tables  

 hitting with implements/weapons  

 students fighting  

 rough play  

3. There is an imminent risk of damage to property  

 destroying other students’ personal possessions,  

 smashing windows  

 smashing furniture  

 cutting electrical wires, phone lines etc.  

 smearing faeces in communal areas  

 destroying physical environment  

 damaging school grounds  

 damaging cars  

4. There is an imminent risk to well being, good order and security of peers e.g.  

 continual/persistent screaming/shouting  

 continual persistent swearing/verbal abuse  

 refusal to wear clothes  

 urinating in class area  

 flooding classrooms  

 continual food throwing  

 grabbing other peoples’ food  

 destroying others’ work  

 obsessive/ritualistic behaviours - very high levels e.g. climbing over classmates’ desks 

continually refusal to accept sanctions  

5. A child is engaged in a criminal act.  
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Appendix 6 - Time out 

1. Students may actively choose “time out” to calm down from an episode of challenging behaviour. 

This could involve students choosing to move to a quiet space for a period, for example when their 

anxiety level rise and they become agitated, in order to calm down and ‘self-regulate’ their behaviour, 

averting the need for physical intervention.  

2. This may take one of two forms – open or closed and be for non-exclusionary or exclusionary 

purposes. Open time-out may be in an open area such as in the classroom e.g. at their work station / 

time out chair; outside the class e.g. on a chair or nearby. They may be also in the field or gated 

playground, under staff supervision. Closed time-out may be in a quiet room or group teaching area. 

Staff should normally supervise or monitor from an appropriate distance, to support the students and 

monitor their progress until they are ready to resume their usual activities; students can go to, enter 

or leave the area of their own free will. The use of such spaces will be written into a Behaviour 

Support Plan which should have been agreed by parents. Students may choose to take themselves 

to the Quiet Room to opt into time-out to calm. For other students the use of the Quiet Room as a 

calming room may be preferable to the use of a physical intervention. This is considered time-out as 

they can exit at any time. If student’s are presenting with severely disturbed behaviours that place 

themselves / others at significant risk of harm, under exceptional emergency circumstances they may 

need to be removed (using reasonable force) to calm down in a supervised quiet room or space, 

from which they are prevented from leaving. Students should only remain in these spaces for as long 

as necessary i.e. the shortest possible period of time to manage the situation and restore safety. This 

will only be undertaken as a proportionate, least restrictive option and in accordance with a person 

centred restraint reduction plan and behaviour support plan, designed to safeguard their 

psychological and physical health and actively reduce the frequency of incidents. All such incidents 

will be recorded so that a clear record exists and incidents can be analysed for triggers etc and used 

to help review ‘restraint reduction plans.’ This approach complies with the advice of the Department 

for Education / Department of Health (November 2017) consultation document.  


